The Comprehension Toolkit: Grades 3-6

extend & investigate

Extend ¢
Investigate

The Extend and Investigate resource book suggests strategies and resources for
integrating the six Strategy Clusters across the curriculum and throughout the
school year.

. Topic Sty Stience:
Content Litera cy. InAction Extreme Weather—Tomadoes, Blizzards, Hurricanes

Social Studies and Science Reading e

questions are most appropriate for 31d and 4th grade students.

Focus Questions

Content Literacy describes a process for reading about and s

= Describe what it looks like, sounds like, feels lke...

investigating topics in science and social studies. Readers need e

/ : ) S ] Topic Study PV
integrate their knowl f comprehension strategies with comen - Social Studies:
to integrate their knowledge of comprehension strategies wit < iwaed I Action Westward Expansion and Cultural Encounters

content to understand and learn from it. To this end, Content e s s s it s S i
i 1 . - Whatare luring the 19th century.
Literacy offers a topic study template for you to use with your - s Focus Questions
- m::f: . Why did people leave their homes to move west? When did this happen?

own content units as well as two fully-developed samples of = Ui = Whoswotwest o i o o Whst s e oy ls?

= How did pionoers adapt to and survive in their new homes?

3 1pQe - Wh Native American lives like in the 19th Century? Wh their
content area topic studies: 1. Build Background Knowledge Through Hre racises and e eltonship it thei srironment ke oire

western expansion?

Weather Events: Toolkit Links = How did the Indians view settlers coming to their native lands?
1 : : 55500 5 Morg{ = How did the settlers and pioneers view the Indians they ?
m Western Expansion and Cultural Encounters (Social Studies) Rt o, P -

what  First-person

m Extreme Weather: Tornadoes, Blizzards, Hurricanes (Science) S i Through

what they ki

TextMatters  Newspaper i - Toolkit Links:
tp:teache] Going West: o Pl

Providing lessons summaries, anchor charts, and student work, mpinerel - iteaciv et Aous Lo e o g it e

how  Use Postiits
an experien: what  We read historical fiction and nonfiction narratives of what life was like for Native

this section models how to develop an inquiry project and shows i e g o o

facts describf include: What happened to traditional native culture? How did native peoples cope

. . . . After kids fin with the influence of settlers and their ideas and values? What were their

how the Toolkit’s reading strategies come together in the content e e e st it e e
Gather kids TextMatters  Historical fiction and narrative nonfiction present a variety of perspectives on
questions. O how life changed for Native Americans during the years of western expansion

areas. according to| Bunting, Eve. 1995. Cheyenne Again. New York, NY: Clarion Books.

such as caus| Fitzpatrick, Marie-Louise. 1998. The Long March: The Choctaw's Gift to Irish

Famine Relief. Hillsboro, OR: Beyond Words Publishing

Goble, Paul. 1992. Red Hawk's Account of Custer's Last Batle. Lincoln, NE:

6 Tue Comprenension Toour University of Nebraska Press.

Matthe, G. and J. Grutman. 2003. The Ledgerbook of Thomas Blue Eagle.
West Palm Beach, FL: Lickle Publishing.

how W model an interactive read aloud with The Ledgerbook of Thomas Blue Eagle.
It teaches students about what happened to the Plains Indians'traditional way
of lfe when settlers' wagons began rolling across the land.

H . o Using Post-its, kids respond with what they learn and what they wonder,
Strategy Extension &: Response Options for marking an L for what hey learning and 5 Q o ? for wondering Students share
Infer Meanin: Post-its and categorize them in response to focus questions.
9 Sharing responses and questions guides students to ask questions and seek out
additional information. Students then investigate events they have been
Taxt Notes ntroduced to through picture books

= Codes — Code text to record thinking
Vfor inference

Efor evidence

hortheme Strategy Extension 5: Response Options for

BK4TC1 for Background Knowledge + Text Clues = Inference Determine Importance
= Post-its
st Text Notes
Anchor Charts and Forms (2, 3, and 4 Columns) = Codes — Code textto record thinking
*for important information
Form/Chart Purpose Ahalfor the big idea
Euidoncefram the Toxt (words, To surface themes based on ovidance

frivuioicikiaoos s vond S for surprising or shocking information

Facts/inferences To support an inference with

Strategy Extensions

Lfor new learning

Qusstions/Inferences Tote inferred answers to questions -

What! y To e o carlsirs Aoty © treson s . ) . ]

P e M e, Strategy Extensions provide multiple options for
mergothinking witht vl by oo Teath. . . . . . :
e Ty crafting differentiated instruction—extra practice

Recponse Options for students who need more support in strategic
== Theme Boards — Anchor Charts and Forms (2 and 3 Columns) . .. .
ST T o isley o Tope reading, additional learning for students who need
deas orthemes that persecution Topic/Datail To supportthe largo deas with nformaton . .
b saage : more enrichment. Lesson templates help customize
e i e i oo
drama that requires kids loneliness informationin th tent instruction.

to infer meaning from ;.
mime ? Commutidy TpimomProot To g omors i orrtn
s

= Wordless Picture Books
— Wordless books that
require kids to infer
meaning from pictures

information and responses
own intarpratations and tho author's argument

Additional Response Options

= Feature Books — Student-made booklets that present a variety of nonfiction
- - features (captions, diagrams, call-out boxes, etc ) for students to dip into and
use as examples in their own writing

106 Tue Comprenension Toour = Teaching Books — Short books where students note the ilustrations,
writing, and features that are important to include to teach someone about
the topic

= Posters —Vibrant, large student created posters that incorporate a variety
of visuals,features, and writing to share and teach information
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For sample lessons and additional information go to www.comprehensiontoolkit.com.
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g Word Text Clues Inferred Meaning Actual Meaning
Unpacking New Words and Concepts
Purpose In textbooks, readers frequently come across unfamiliar words and concepts that
of the Lesson may interfere with their ability to comprehend. We teach students strategies to

sources
and Materials

Toolkit Links

Text Matters

Lesson

infer the meaning of unfamiliar words by|
clues in the text to figure out the word

Oxford University Press, A History of US, Book
(pages 133-134)
For each studen,  four-column form: Word /T

Overhead projector and marker
Transparencies: a blank four-column form; Ave|
d 134

Lessou 10 Infer the Meaning of Unfamiliar Words:

In content text, the vocabulary and conce
understanding We teach students to kee
cancepts on a note-taking sheet that help|
words using the context

THE CompReNENsIoN TooLxiT

We read the first few paragraphs of page
about: women fighting for the right to vo
encounter the word suffrage in the third
first... Women would have to wait. Besides,
suffrage would be the end of the family
suffrage, explaining that we will work tog
word, using the context and our backgrou
out copies of the Word,Text Clues/Inferred]

We note that suffrage is an important cor|
We note that the paragraph is about vot
the word, using the context to figure it ou

The motta of Susan B. g,
AREy'e nowspaer The
on W i ighin

We gather together again, and as kids sha
they infer the word suffrage means on th
suggestions for the inferred meanings of
led them to infer that particular meaning|
column. We discuss what the word actual
down the correct meaning in the Actual

Heved
i named

ny.
fiat she Wanted was s
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27 Are You a Citizen
If You Can't Vote?
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The Genre of Test Reading

Recognizing that standardized tests have become their own
distinct type of reading genre, The Genre of Test Reading
section offers special strategies for navigating the reading
challenges of standardized tests.

Extend and Investigate Bibliographies

To help teachers grow their nonfiction libraries, a series
of bibliographies lists popular sources of informational
and professional text. These include:

Trade and Picture Books

Magazines and Newspapers for Kids

Good Reading on the Web

Professional Books to Extend Your Understanding
Books that Celebrate the Joy of Reading

Professional Support: Extend and Investigate

The Genre of Texthook Reading

Addressing textbooks as a specialized genre, Steph
and Anne have developed ten model lessons that

target challenges common to content area textbooks.

The Genre of Textbook Reading provides sample
textbook pages coded with the author’s own notes,

templates to be used with your textbooks, and strate-

gies for unlocking even the densest textbook text.

Our Thinking

8ot the big pictars quickly.

= We review the ttle and subheads to get a
general idea of what the articeis about.

Reviw tho goestions.

= We read through al o the questons so
that as we read the artice we can read
with questons in mind.

= We underline key words and phvases i
the questions that we think we mightfind
n the artice.

= We notice that three of the questions,

3,4, and 6,are about bg ideas

and conclusions o the answers might rot
beright there n the passage. We'l
probably answer those after e frish
reading the whole articl.

‘Road the taxt ond ssswor tho guostions.

= We quickly read the first two paragraphs
of the articl,remenmbering that we
noticed a question about a specific word,
devastation, in Question 1 We circe the
‘word and attempt to answer the question.
ifwe can'tanswer it we move on.

= We put the number of the tornado
question, Question 2 next to the tomado
section of the text. W recognize this is a
literal question. We skim this section to see
Jfwe can match the words “Most tomado
deaths are caused by..” W try tofind
those exact words and answer the
question.

= We keep on reading, moving through each
section fairly quickly When we come to the
phrase “Geadliest ofstorms in the United
wn, remembering the
same phrase i a question. We recognize a
Iiteral question and match the words in
the text to Question s to fry to ansuwer t.

= We continue reading and slow down
‘when we get to the last paragraph. We
know the information in the last section
an be important because it often
contains a sythesis of the bigger deas in
the article.
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Thinking Through a Test:
“Natural Disasters”

Sample Test

th
gepaTETa e

Test Questions

Reading tests have predictable kinds of questions, and each kind requires a
unique approach. Here are the most common question types and some ideas for
helping kids deal with them

Vocabulary Questions: questions about specific words

Teaching Suggestions

v.
|

f.‘.

a
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b Samples
i

- = The word
B

*

= The word

= Which is the best meaning for the
word.

= What s a synonym for.

= Which word means the same as
= What s an antonym for.

= Which word means the opposite of

about the same as...

= What does the word
31d, ath) paragraph mean...

= Teach kids to read the entire sentence to
figure out the meaning of the word in
context. Have them use the context to infer
a general meaning of the word. Remind
the to look back to previous sentences or
read ahead for clues in the text that help
infer the meaning of the word.

= Have students match parts of speoch—
nouns to nouns, verbs to verbs.

= Teach words like synonym, antonym,
opposite, similar, so kids will be prepared
when they meet them on the test.

= Remind kids to eliminate definitions that
they know do not fit the meaning of the
unfamiliar word and choose the closest
match.

Literal Questions: questions who:

se answers may be found in the text

Samples

Teaching Suggestions

= What...
= When..
= Which...
= Where...

= How...

when...

= Questions about sequence — Example:
Which of these events happened first,
second etc?

= Items that ask objective information from
the passage — Example: Glaciers form

= Teach kids to skim and scan the text,
matching the words of the question to
specific words in the text.

= Have them find the section of text that
refers specifically to the words in the
question and scan that part.

= Teach them to scan several paragraphs to
notice events or steps in a sequence.

= Remind students to eliminate answers they
know to be untrue.




